AUOlOG
7/

Paul B. Horton
Chester L. Hunt

SIXTH EDITION




b—— Tata McGraw-Hill

SOCICLOGY

Copyright © 1984, 1980, 1976, 1972, 1968, 1964 by The McGraw-Hill Companies, Inc.,
All rights reserved. No part of this publication may be reproduced or distributed in

any form or by any means, or stored in a database or retrieval system, without the

prior written permission of the publisher

Tata McGraw-Hill Edition 2004

Fourth reprint 2007

RAXLCRDYRAXRR

Reprinted in India by arrangement with The McGraw-Hill Companies,
Inc., New York

Sales territories: India, Pakistan, Nepal, Bangladesh, Sri Lanka and Bhutan

Library of Congress Cataloging in Publication data
Horton, Paul B.

Sociology,

Bibliography: p.

Includes indexes.

1. Sociology 1. Hunt, Chester L. II. Title.
HM31.H64 1984 301 B3-12052
ISBN 0-07-030443-2

ISBN 0-07-059396-5
Published by Tata McGraw-Hill Publishing Company Limited,

7 West Patel Nagar, New Delhi 110 008, and printed at
Pashupati Printers Pvt. Ltd., Delhi 110 095

The McGrow-Hill Companies



sz cne Dhiligy ond Gy

Scientific Observation—The Basic Technique of Scientific Method

The Scientific Method of Investigation
A Research Exercise

Normative Methods of Investigation

Sociology as a Science

The Development of Sociology

ol owew



Perspectives in Sociology
The Evolutionary Perspective The Interactionist Perspective

The Functionalist Perspectine  The Conflict Perspectine

Confernis

15

Comparison of the Perspectives

Some Study Suggestions

Summary

21

Glossary

22

Questions and Projects

22

Suggested Readings

2 FIELDS AND METHODS OF SOCIOLOGY

The Field of Sociclogy

Methods and Techniques of Sociological Research

SRR

Cross-Sectional and Longitudinal Studies  Laboratory and
Field Experiments Observational Studies  The Problem of Samplmg
Disagreements in Science

Pure and Applied Sociology

98

Popular Socrology
The Roles of the Sociologist

8

The Sociologist as Research Scientist ~ The Sociologist as Policy Consultant
The Sociologist as Technician The Sociologist as Teacher
The Sociologist and Social Action

The Study of Sociology

£
Fd

The Use of Concepts in Sociology  Careers in Sociology
Summary

Glossary

Questions and Projects

Suggested Readings

&l&&R

PART TWO Q’@Wy/ o rdbovidonad

3 THE CULTURAL CONTEXT

Culture and Society

Social and Cultural Development

A=A

Biological Factors Geographic Factors Nonhuman Social Organization
Culture as a Systemn of Norms

on
'-.‘

Folkuways Mores Institutions Laws Values
The Structure of Culture

B

Cultural Traits and Complexes  Subcultures and Countercultures
Cultural Integration Cultural Relativism

Real and [deal Culture
Ethnocentrism

Personality and Ethnocentrism Effects of Ethnocentrism
Xenocentrism

Culture and Human Adjustment

2g BB

Culture and Biological Adjustment Culture and Social Adjustment
Summary

Glossary

Questions and Projects

Suggested Readings

aldi3la



4 PERSONALITY AND SOCIALIZATION

The Meaning of Personality
Factors in the Development of Personality

83

Biological Inheritance and Persomality Physical Environment and Contents
Personality Culture and Personality
2ocialization and the Self B8
Group Experience and Personality  Unigue Experience and Personality
Theories of Personality Development 94
Cooley and the Looking-Glass Self  Mead and the "'Generalized Other"
Freud and the Antisocial Self  Erikson and the Eight Stages of Life
Piaget and Developmental Learming
Importance of Self-Image 100
Summary 101
Glossary 102
Questions and Projects 102
Suggested Readings 103
5 ROLE AND STATUS 104
socialization through Role and Status 105
Soctal Roles and Personality Role Sets Role Behavior
Ascribed and Achieved Status and Role 109

Ascribed Status and Role  Achieved Status and Role
Status Inconsistency  Role Personality and True Personality
Role Strain 115
Inadequate Role Preparation  Role Transitional Difficulties
Role Conflicts  Role Failure

The Final Status: Death 123
Summary 126
Glossary 127
Questions and Projects 127
Sugpgested Readings 128
6 SEXUALITY AND SEX ROLES 129
Sexual Foundations of Human Social Life 130
Continuous Sexuality Variety and Continuity
Plighslity of the Sex Drive
Sex Differences 136
Changing Sex Roles 138
Factors in Sex-Role Change
Marxist Analysis of Sexism 148
Future Sex Roles 149
Androgyny: Possible or Desirable? Future Trends
Summary 151
Glossary 152
Questions and Projects 152
Suggested Readings 153
7 SOCIAL ORDER AND SQCIAL CONTROL 154
Social Control 156

Social Control through Socialization  Social Control through




Contents

Social Pressure  Social Control through Force
Situational Determinants of Behavior

Social Deviation 167
Characteristics of Deviation ~ Theories of Deviation
Freedom and Order 178
Summary 178
Glossary 180
Questions and Projects T80
Suggested Readings 181
e . b
PART THREE @e/’?ﬁd/ 77//6?/% /i
7
8 GROUPS AND ASSOCIATIONS 185
Group and Individual 187
Some Kinds of Groups 180
In-groups and Qul-groups  Primary and Secondary Groups
The Secondary-Group Trend 197
Contributions of the Gesellschaft  Persistence of Primary Groups
Primary Groups within Secondary Groups
Group Dynamics 201
Voluntary Associations 202
Structural Features  Functions of Voluntary Associations
Participation in Voluntary Associations Therapeutic Self-Help Groups
Summary 207
Glossary 207
Questions and Projects 208
Suggested Readings 208
9 SOCIAL INSTITUTIONS 210
The Institutional Concept 211
The Development of Institutions 213
The Process of Institutionalization
Institutional Traits 215
Cultural Symbols  Codes of Behavior  Ideologies
Insiitutional Functions 218
Manifest Functions Latent Functions
Interrelationship of Institutions 219
Institutional Autonomy
Intellectuals and Bureaucrats 221
Role of the Intellectual Role of the Bureaucrat
Summary 227
Glossary 228
Questions and Projects 228
Suggested Readings 229
10 THE FAMILY 230
Structure of the Family 232




Composition of the Family Group  Marriage
Variations in Family Structure

Functions of the Family 998
The Sexual Regulation Function The Reproductive Function Contents
The Socialization Function The Affectional Function The Status Definition
Function  The Protective Function  The Economic Function

The American Family Today 242
Changing Family Structure Changing Family Functions
Family Violence

Interrelationships with Other Institutions 258

The Future of the Family 258

Summary 260

Glossary 261

Questions and Projects 262

Suggested Readings 262

11 RELIGIOUS INSTITUTIONS 264

Religion and Society 265
Religion as an Evolutionary Stage  Religion as the Unifying Force
of Society  Religion as the “Opiate of the People”

Religion as a Dyrnamic Force

Structures of Religious Associations 268

Manifest and Latent Functions of Religion 270
Manifest Functions  Latent Functions

Interrelationship with Other Institutions 272
Religion and the Family  Religion and the Economy
Religion and Government  Religion and Social Action

Religion and Social Stratification 276
Ethnicity and Religious Stratification Ethclass Status Changes

Contemporary Trends in Religion 279
Conflict and Ecumenicity  Persistence of Religious Institutions

Summary 285

Glossary 286

Questions and Projects 286

Suggested Readings 287

12 EDUCATION, SCIENCE, AND TECHNOLOGY 289

Development of Edu::atmnal lnsntuhuns 291

291
Edm:ntmn Cﬂnfm‘ VErsSuUs Spuﬁs-urtd Edumrmna! Mobility

The School as a Social System 296
Interaction in the School Student Status Systems Student Cligues

Manifest Functions of Education 299

Latent Functions of Education 299
Creation of Adolescence Weakening of Parental Control
Preserving the Class System A Haven for Dissenl

Interrelationship with Other Institutions 300

Education and the Family = Education and Religion
Education and the Politicoeconomic Institutions  Educational Autonomy




American Education: Success or Failure? 303
The Decline of Learning  Social-Class Differences in Learning

Science and Technology as Institutions 307
Contents The Irresistibility of Science and Technology
Summary 311
Glossary 311
Questions and Projects 311
Suggested Readings 312
13 POLITICAL-ECONOMIC INSTITUTIONS 314
Development of Political-Economic Institutions 315
Political-Economic Institutional Patterns 318

Mixed F - ' Societ Fascist Societi
Politicoeconomic Systems of Developing Countries
Fascism, Communism, and Mixed Economies Compared

Manifest and Latent Functions 322
Manifest Functions Latent Functions

Politicoeconomic Conflict and Cooperation 322
Welfare and Conflict  Inflationary Trends  The Underground Economy

Ideology and the Business-Government Relationship 325
Major Economic Theorists Ideological Change

Power and Government 328

Organizational Power  The Power Elite  Power of Unorganized Masses
Direct Political Power of Masses Coercion and Disruption
Judicial and Bureaucratic Activism

The Emergent American Consensus: Fact or [llusion? 336
Interrelationship with Other Institutions 336
Summary 337
Glossary 338
Questions and Projects 338
Suggested Readings 339

PART FOUR Q/ﬁ(/#/ %’ﬁ/fﬁﬁ%’ﬁfx

14 SOCIAL CLASS
What [s Social Class? 344
Determinants of Social Class Self-identification and
Class Consciousness ~ Family Patterns  Status Symbols

5

' lture

The Culture of Poverty Social Class and Social Participation
The Significance of Social Class

Determining Life Chances  Happiness and Social Class
Culitvating Class Ethnocentrism  Defining the Conventional Morality
Explaining Many Other Group Differences Shaping Political
Attitudes and Life-styles  Getting the "Dirty Work™ Done
Fitting into the Better Spots

§ EEE




Functional and Conflict Theories of Social Class

The “New Class 363
Summary 365 Contenls
Glossary 366
Questions and Projects 366
Suggested Readings 367
15 SQCIAL MOBILITY 368
Nature of Social Mobility 360
Individual and Group Mobility  Direction of Social Mobility
Costs and Gains of Mobility 371
Mobility Determinants 373
Structural Factors  Individual Factors Interaction of All Factors
Mobility Prospects 379
Mobulity of Women
Societal Mobility 380
Mobility of Developing Countries  What about Poverty?
Mobility or Equality? 384
Summary 385
Glossary 385
Questions and Projects 386
Suggested Readings 386
16 RACE AND FTHNIC BELATIONS 388
Racial and Ethnic Classification 389
The Scientific View of Race Differences 390
Physical Race Differences Are Unimportant
Amalgamation and Assimilation a9
Prejudice and Discrimination 393
Genocide: The Ultimate Form of Discrimination
Approaches to Ethnic Policies 395
The Individual-Rights Approach The Group-Rights Approach
Implementation of Ethnic Group Rights
Separatism and Territorially Based Minorities 399
The Nalive Americans The Hispanic-Americans
Minority Mobility in the United States 404
Similarity in Minority Mobility ~ Black Mobility ~ The Underclass
Revisionist Thought on Minonty Policies 411
Summary 413
Glossary 414
(Questions and Projects 414
Suggested Readings 415
earTENE (Htitl 5/4?/%# and (Iociit! | //%y
-
17 POPULATION CHANGE 419
Changing Population Composition 421
Migration 424




Comtents

Push, Pull, and Channels  International Migration  Internal Migration

Social and Cultural Aspects of Population Change 427
Changes in Death Rates  Age at Marriage and Sex Ratios
Social Status and the Birthrate  Catholics and Population
The Population Controversy 430
Malthus on Population  The Doomsday Debate
Demographic Transition Theory  The Marxist Critigue
Population Policies 434
Pronatal Policies  Antinatal Policies  Effects of Population Stabilization
Prospects for the Future 437
West and Non-West Compared
Summary 442
Glossary 443
Questions and Projects 443
Suggested Readings 444
18 THE CHANGING COMMUNITY 445
The Rural Community 446
Traditional Characteristics of Rural Life The Rural Revolution
The Urban Community 452
The Development of Cities  The Antiurban Bias
The Ecological Pattern of Cities  The Population Turnaround
Urban Ecological Processes Urban Life and Personality
Rural and Urban Convergence 467
The Town  The Rural Nonfarmers The Fading Rural-Urban
Distinct:
The Future of Cities 470
The Inner-City Underclass The New Town Movement City Planning
Summary 473
Glossary 473
Questions and Projects 474
Suggested Readings 474
1 Tl HAVI
Nature of Collective Behavior 477
Crowd Behavior 478
Contagion Theory Convergence Theory Emergent Norm Theory
Limitations on Crowd Behavior Some Forms of Crowd Behavior
Mass Behavior 491
The Rumor The Fad or Fashion The Craze  Mass Hysteria
Disaster Behavior
Publics and Public Opinion 406
Measurement of Public Opinion Manipulation of Public Opinion
Social Movements 499
Theories of Social Movements Kinds of -5ocial Movements
Life Cycles of Social Movements
Summary 505
Glossary 506
Questions and Projects 506
Suggested Readings 507




20 SOCIAL AND CULTURAL CHANGE 509
Theories of Social Change 511
Evolutionary Theories  Cyclical Theories
Functional and Conflict Theories of Change Cai
Processes of Social Change 513
Discovery  Invention Diffusion
Factors in the Rate of Change 518
Physical Environment Population Changes Isolation and Contact
The Cultural Base
Resistance to and Acceptance of Sodal Change 524
Specific Attitudes and Values Demonstrability of Inventions
Compatibility wnth Existing Culture  Costs of Change
Role of the Change Agent
The Consequences of Change 531
Socual Effects of Discovery and Invention Linequal Rates of Change
Social Change and Social Problems Disorganization and Demoralization
Pains and Gains of Change
Social Planning: Can Change Be Directed? 537
Summary 538
Glossary 539
Questions and Projects 239
Suggested Readings 540
Glossary 543
Bibliography 553
Indexes 603
Name Index

Subject Index



What should an introductory
sociology textbook try to do?
First and most important, we
believe it should capture the
interest of the student and
demonstrate both the process
and challenge of scientific ob-
servation and analysis of so-
cial behavior in a readable
and interesling way.

Second, an introductory so-

ciology textbook should seek
to cultivate in the student the
habit of scientific analysis of
social data. Unless students
gain a sophisticated aware-
ness of ther own ethnocen-
trism and some abilty to ob-
|jectify their observations, the
sociology course has failed in
one of its major objectives.
Third, an introductory soci-

ology textbook should present
the basic concepts and de-
scriptive materials of sociol-
ogy clearly and intelhgibly.
These should be illustrated so
vividly that they “come alive”
and become part of the stu-
dent's thinking vocabulary.
Concepts should be learned
not simply as definitions to be
memaorized but as accurate,
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descriptive names for the ways
people act and the things
pecple build. Concepts are
far more than a professional
vocabulary to be used in ad-
vanced studies. They are even
more important as toals for
identifying and understanding
a process or idea. Many so-
ciology students will iind that
the introductory course 1S &
terminal course as well, and
the basic concepts should be
tools for continuing social ob-
servation and analysis.

In this textbook we have
tied to do these things.
Whether we have succeeded
15 for the reader 10 judge. We
have generally avoided eso-
teric sources in favor of others
more easily avallable to most
students. We have often used
literary and popular sources
tor purposes of illustration. We
have done this o emphasize
that socioiogy 1s the Oisci-
plingd cobservation and anal-
ysis of everyday life and that
the concepts and insights of
sociology are applicable to all
that goes on around the stu-
dent.

We note that some recent
lextbooks contain very few
footnotes or citations. It is true
that footnotes and citations do
clutter up a book, But we be-
lieve that students should
constantly be reminded of the
evidential basis for the con-

clusions of sociology. There-

fore, we have documented
heavily in order to present so-
ciglogy as a scientific and
scholarly disciplhne, not as an
exercise in popular journal-
ISm.

We have sought to incor-
porate recent research in this
new edition but have not slav-
ishly deleted significant ear-
ler research and theory sim-
ply to gain a mare, current
dateline. We seek {o descrnibe
new and controversial devel-
opmenis In sociclogy analyti-
cally and objectively, in the
belief that advocacy and es-
pousal are not proper in an
introductory textbook.

We have tned to minimize
the overlap with other sociol-
ogy courses. This textbook is
not an encapsulated encyclo-
pedia of the entire sociclogy
curnculum. We have inten-
tionally not emphasized "so-
cial problems” matenal, in the
belief that the introductory
course should concentrate
upon principles and concepts
and should leave specialized
topics and problem-onented
materials for later courses.

In this sixth eqition we have
deleted very few topics, but
many sections have been re-
written In condensed form to
make room for new topics and
materiais. We have somewhat
regrdered the chapter se-
quence, have reorganized
some chapters, and have

given greater attention to the
nteractionist and confiict per-
spectives.

The accompanying Study
Guide and Source Book has
again been revised by Bruce
J. Cohen. Many students find
it helpful in study and review,
as a source of related mate-
rials and as a yardstick (o
measure their mastery of the
text maternials. An insfructor's
Resource Manual, prepared
again by Bobbie Wright and
Steven Severin is again avail-
able as a teaching aid, Other
supplements include a Test
Bank keyed to the Micro Ex-
aminer System.

We owe a debt of appreci-
ation to many people: to a
number of our colleagues for
heiptul suggestions, to the so-
ciologist-reviewers, George H.
Benziger, Erie Community
College;, David Brinkerhoff,
University of Nebraska, Brin-
daban Chaubey, Shippens-
burg State College, Richard
Della Fave, North Caroling
State University, Thomas E.
Drabek, University of Denver,
William Egelman, lona Col-
lege; Larry Horn, Los Angeles
Pierce College; Dennis Mc-
Grath, Community College of
Philadelphia;, James Orcutt,
Florida State University, James
C. Petersen. Western Michi-
gan University, Marcella Rai-
ney, Black Hawk College,
Laurel Richardson, The Ohic



State University, C. Edward
Roy, Brevard College; Bobbie
Wright, Thomas Nelson Com-
munity College; and Lloyd R.
Young, Southwest Missouri

State University, for their can-
did criticisms of our manu-
script, to McGraw-Hill editors
and staff members for their
dedicated competence; and

to Frederick J. Ashby for his
imaginative line drawings.

Paul B. Horton
Chester L. Hunt

Prefice



We are uncertain whether our
prehistoric human ancestors
knew that they lived in a so-
ciety, but we suspect that they
did. From cave excavations
and rock paintings we know
that they lived in family groups,
laid out their dead for burial,
and apparently believed in an
afterlife. But of the rest of their
social life, we know practically
nothing.

For at least as long as we
have had written language,
we have speculated about the

PART ONE

nature of the human animal
and the societies it builds. But
only within the past few gen-
erations has there been any
systematic study of human so-
cieties, ancient or modern,
Social scientists have devel-
oped a number of procedures
through which they try to find
verifiable knowledge about the
social behavior of the hu-
man animal. People have
sought knowledge from many
sources, some dependable,
some undependable. Sci-

ence as a method of finding
dependable knowledge about
society is discussed in Chap-
ter 1, “Sociologists Study So-
ciety.” All phenomena can be
studied scientifically, but the
techniques of study must be
fitted to the materials studied.
Just how sociologists use sci-
entific methods in sociological
investigation is discussed in
Chapter 2, "Fields and Meth-
ods of Sociology.”
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Sociology: The intellectual disci-
pline concermned with develop-
ing systematic, reliable knowl-
edge about human social
relations in general and about
the products of such refation-
ships. . ..
(Thomas Ford Hoult,
Dictionary of Modern Sociology,
Littlefield, Adams & Ca.,
Totowa, New Jersey, 1969,
p. 307.)

Sociologists study human soci-
ety and social behavior Dy ex-
amining the groups that people
form. These groups include
tamiiies, tribes, communities,
and governments, as weil as a

greal vanety of social, religious.
political, business, and other or-

ganizations. Sociologists sfudy
the behavior and interaction of
groups, frace their onigin and
growth; and analyze the influ-

ence of group activities on indi-
vidual members.
{Occupational Outicok
Handbook, 1980-19871, U.S.
Department of Labor, 1980:431)

sociology is the taking of what
everyone knows and putting it
into words that nobody can un-
dersland.

(Anonymous)

For thousands of years people’s common
sense told them that the earth was flat, that
big objects fell faster than small ones, and
that character was revealed in facial features;
yet today we know none of these is true.
Today, science is replacing common sense as
a source of dependable knowledge.

SOCIAL SCIENCE AND
COMMON SENSE

When we do not know where our ideas come
from or what they are based on, we sometimes
call them “common sense.” If we call them
common sense, we do not have to prove they
are true, for then others will join us in the
collective self-deception of assuming they have
already been proved. If one presses for proof,
one is told that the idea has been proved by
experience. The term “‘common sense” puts
a respectable front on all sorts of ideas for
which there is no systematic body of evidence
that can be cited.

What often passes for common sense con-
sists of a group’s accumulation of collective
guesses, hunches, and haphazard trial-and-
error learnings. Many common-sense prop-
ositions are sound, earthy, useful bits of
knowledge. “A soft answer turneth away
wrath,” and “birds of a feather flock to-
gether,” are practical observations on social
life. But many common-sense conclusions are

based on ignorance, prejudice, and mistaken
interpretation. When medieval Europeans no-
ticed that feverish patients were free of lice
while most healthy people were lousy, they
made the common-sense conclusion that lice
would cure fever and therefore sprinkled lice
over feverish patients. Common sense thus
preserves both folk wisdom and folk non-
sense, and to sort out one from the other is
a task for science.

Only within the past two or three hundred
years has the scientific method become a
common way of seeking answers about the
natural world. Science has become a source
of knowledge about our socual world even
more recently; yet in the brief period since
we began to use the scientific method, we
have learned more about our world than had
been learned in the preceding ten thousand
vears. The spectacular explosion of knowl-
edge in the modern world parallels our use
of the scientific method. How does this sci-
entific method operate?

SCIENTIFIC OBSERVATION—
THE BASIC TECHNIQUE
OF SCIENTIFIC METHOD

Science is based upon wverifiable evidence. By
“evidence” we mean factual observations other
observers can see, weigh, count, and check
for accuracy. Scientific observation is not the



Common sanse teils us:

Scientific investigation finds that:

Men survive hardship and exposure better than women.
Colds are caused by chills and wat feat.

One's character shows in one's face.

A person who cheats at cards will cheat in business.

Spare the rod and spoil the child.

The genius or near-genius is generally delicate, im-
practical, unstable, and unsuccessful,

Blacks are especially talented in music but infericr in
inteliect.

Women survive hardship as well as or better than men.

Coide are caused by viruses, although exposure may
lower resistance,

There is no dependable association between facial
teatures and personality charactenstics.

Honesty in one situation tells littie about one's behavior
in a different situation.

Serious delinguents usually have been punished more
sevaraly than most nondelinguents.

The genius and near-genius group 15 above average
in health, emotional adjustment, and income.

There is no convincing evidence of racial diferences
in innate capacities.

same as just “looking at things.” We have all
been looking at things all our lives, but this
does not make us scientific observers, any
more than a lifetime of swatting flies makes
us entomologists. How does scientific obser-
vation differ from just looking at things?

Scientific observation is accurate. The scientific
observer tries to make sure things are exactly
as described and avoeids jumping to conclu-
sions. Novelists may fantasize and politicians
may exaggerate, but the scientist must try to
be accurate.

Scientific observation is precise. While accu-
racy refers to the truth or correctness of a
statement, precision refers to degree or mea-
surement. No respectable social scientist would
say, "1 interviewed a lot of people, and most
of them feel that things are terrible,” and
claim this was a scientific investigation. (How

Evidence consists of verifiable facts.

many people? What measunng instruments?
How “terrible”?)

Since scientific writing is precise, scientists
avoid colorful literary extravagances. Tenny-
son's lines, “Every moment dies a man; every
moment one 1s born,” 1s literature not science.
If written with scientific precision it might
read, “Every (.596 seconds, on the average
in 1980, died a person; every 0.2448 seconds
an infant was born.” Literary writing may be
intentionally vague, stimulating the reader to
wonder what is meant (e.g., was Hamlet
insane?), but the dramatic sweep of the nov-
elist and the provocative imagery of the poet
have nu place in scientific writing.

How much precision 15 needed? A billionth
of an inch is too large an error for a nuclear
physicist; for a sodial scentist studying crowded
housing, a measure to the nearest square foot
is satisfactory. Scientists seek as much precision
as the situation requires. If conditions of obser-
vation do not permit such precision, the
scientist must qualify judgment until more
precise observations can be collected.

Scientific observation 15 systematic. Conclu-
sions based on casual recollections are unre-
liable. Judgments which begin with, "T've
taiked to a lot of people and . . .” should be
classed as conversation not as research. Un-
less observations have been collected in an
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Objectivity is the ability to see
and accept facts as they ara, not
as one might wish them to be.

organized, systematic program, they are likely
to be spotty and incomplete.

Scientific observation is recorded. Human
memory is notoriously fallible. Suppose a
professor says, “Women usually don’t do as
well in this course as men.” Unless this
professor has computed average scores for
men and women students, he is saying, “I
have recalled the grades of hundreds of stu-
dents, mentally computed averages, and found
the male average score to be higher.” The
utter absurdity of such a statement shows
how untrustworthy are all conclusions based
upon recalling unrecorded data.

Scientific observation is objective. This means
that, insofar as is humanly possible, obser-
vation is unaffected by the observer's own
belief, preferences, wishes, or values. In other
words, objectivity means the ability fo see and
accept facts as they are, not as one might wish
them to be. It is fairly easy to be objective when
observing something about which we have
no preferences or values. It is fairly easy to
study objectively the mating practices of the
fruit fly, but less easy to view the mating
practices of the human being with objective
detachment. On any matter where our emo-
tions, beliefs, habits, and values are involved,
we are likely to see whatever agrees with our
emotional needs and values.

To be objective is perhaps the most taxing
of all scientific obligations. It is not enough

to be willing to see facts as they are. We must
know what our biases are if we are to guard
against them. A bias is simply a tendency,
uswally unconscious, to see facts in a certain way
because of one’s habits, wishes, interests, and
values. Thus, a “peace demonstration” is seen
by some as a courageous effort to save the
world from collective suicide, while others
see it as a misguided effort to replace hard-
headed realism with idealistic mush.

Seldom are “the facts” so undebatable that
bias does not distort them. Selective pefception
15 a tendency te see or hear only those facts which
support our beliefs and overlook others. Many
experiments have shown that most people in
a social situation will see and hear only what
they expect to see and hear. If what we expect
to see isn’t there, we see it anyway! This is
dramatically shown in a famous experiment
[Allport and Postman, 1947] in which observ-
ers were shown a picture of a roughly dressed
white man holding an open razor and arguing
violently with a well-dressed black man who
was shown in an apologetic, conciliatory pos-
ture; then the observers were asked to de-
scribe the scene. Some of them “saw” the
razor in the black man's hand, where they
expected it to be. Others perceived it correctly,
but in passing on a description of the scene
(A described it to B, who described it to C,
and so on), they soon had the razor in the
black man's hand, where it “belonged.” Even
though they were not emotionally involved
in the situation, had ample time to study it,
and were making a conscious effort to be
accurate in what they saw and reported or
heard, the observers’ unconscious biases still
led many of them to “see” or "hear” a fact
that wasn't there.

Some common threats to objectivity, then,
are vested interest, habit, and bias. Objectiv-
ity does not come easily to an observer, but
it can be learned. One can become more
objective as one becomes aware of personal
biases and makes allowance for them. Through
rigorous training in scientific methodology,
through studying many experiments and not-



ing many examples of objective and nonob-
jective uses of data, an observer may even-
tually develop some ability to cut through
many layers of self-deception and to perceive
facts with a greater degree of scientific objec-
tivity. The scientist also has another powerful
ally—the criticism of colleagues. The scientist
publishes research so that it may be checked
by other scientists who may not share the
same biases and who come to the problem
with a different point of view. This process
of publication and criicism means that shoddy
work is soon exposed, and scientists who let
bias dictate the uses of data are open to severe
criticism.

Scientific observations are made by trained ob-
servers. A billion people watch the sun and
moon sweep across the sky, but more so-
phisticated observers know that is not exactly
what happens. Untrained observers do not
know what to look for or how to interpret it.
They do not know the pitfalls which lead to
inaccurate observation, nor are they fully
aware of the tricks their own limitations and
biases may play on them. Startling reports of
weird phenomena generally come from un-
educated, unsophisticated persons, and are
discounted by the experts. When some re-
markable observations are reported, the sci-
entist will want to know: (1) What is the

observer's general level of education and
sophistication? Is this person a member of a
superstition-ridden folk group, or of a well-
informed and somewhat skeptical popula-
tion? {2) What is his or her special knowledge
or training in this particular field? Does this
observer have the knowledge to tell whether
this event has a perfectly natural explanation?
Thus, the biologist among the ship's passen-
gers is less likely to see a sea monster than
are the members of the crew, and the mete-
orologist sees fewer UFOs than people with
no special knowledge of atmospheric phe-
nomena.

In recent years public interest in psychic
and occult phenomena has exploded. A book
claiming that plants have consciousness and
are responsive to human feelings has been
a best-seller [Tompkins and Bird, 1973}, al-
though scientists are generally unimpressed
[First, 1973}, and there are no authenticated
reports that anyone has yet "hated” the
crabgrass out of the lawn. A one-time stage
magician, Un Geller, has attracted great at-
tention as a psychic and has even impressed
a team of physicists at Stanford Research
Institute [Science News, July 20, 1974, p. 46].
But physicists and other scientists, whatever
their credentials as scientists, are not trained
observers of sleight-of-hand deception. Stage

| Wehave reported before on Bigloot and Bighead,
- and now it is Skunkioot who joins the company.
i A 7-loot monster, described by The Giobe as
. having "an unbelievably bad case of body odor,”
| has reporiedly been terrifying the residents of
- Chesapeake, Virginia, near the Great Dismal
| Swamp, where the creature presumably resides.

Ona man who claims to have seen it a dozen

times says, "To give you an idea of how bad it

smells, imagine falling into a cesspool up to your
. shoulders.” To make matters worse, the tabloid
| Weekly World News adds that the creature is
“amorous,” causing local women to “live in
terror.” One witness, Sherry Davis, says that she
I

thinks the creature is attracted to women. "Maybe |
it oozes out of the swamp at night and goes
prowling the woods looking for a female,” hy-

pothesized another terrified resident. Almost all |
of the witnesses have been women, prompting |
Mrs. Davis to add that she is afraid to walk alone

now, for fear of being “carried off into the woods |
by that thing.” '

{The Skeptical inguirer, Vol VI, No. 3, Spring 1982, p. 13

How should the critical student evaluate such
popular sensationalist accounts as this? Why are
they so readily believed by many pecple?

Socilogists
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magicians consider scientists as easy to fool
as anyone else, and generally dismiss Geller
and other psychics as showmen with no
psychic powers [Weil, 1974; Randi, 1975, 1982;
Gardner, 1981]. Obviously, a “trained ob-
server’ must be trained in the particular kind
of observation he or she is conducting.

Many events happen without any scientific
observer on the sidelines. If each sea monster
broke water before a panel of ichthyologists,
and each revolution were staged before a
teamn of visiting sociologists, our knowledge
would be far more complete. But for many
phenomena the only reports we have are the
casual impressions of untrained observers
who happened to be there; these reports may
be interesting and possibly useful, but must
be interpreted most cautiously by scientists.

Scientific observations are made under controlled
conditions. Laboratories are popular with sci-
entists because they are handy places to
control variables such as heat, light, air pres-
sure, time intervals, or whatever is important.
A variable is anything which varies from case
to case. For example, people vary in height,
weight, age, sex, race, religion, education,
occupation, incorne, health, behavior char-
acteristics, and many other things.

We have a scientific experiment when we
control all important variables except one, then
see what happens when that one is varied.
Unless all variables except one have been
controlled, we cannot be sure which vanable
has produced the results. If we wish to study,
say, the effects of phosphates on plant growth,
all other factors—seed, soil, water, sunlight,
temperature, humidity—must be the same
for all the sample plots; then the varying
amounts of phosphates on different test plots
can be held responsible for different growth
rates. This is the basic technique in all sci-
entific experimentation—allow one variable
to vary while holding all other variables con-
stant.

There are complicated statistical procedures
for multivariate analysis which enable the re-

searcher to work with two or more variables
at a time. But this is only a refinement of the
basic procedure of holding all other variables
constant in order to measure the impact of
the one (or more) under study.

Failure to control all variables is a most
common error in scientific method and ac-
counts for most false conclusions. For exam-
ple, a number of studies several decades ago
concluded that the employment of mothers
increased child delinquency. But these studies
failed to control for the variables of social
class and family composition. A sample of
working mothers who were mostly poor,
uneducated, often widowed or separated,
and living in wretched neighborhoods, was
compared with a sample of nonworking
mothers who were more prosperous, better
educated, and living with their husbands in
good neighborhoods. No wonder they found
strong association between maternal employ-
ment and child delinquency which more re-
cent research does not fully confirm (See
Chapter 10). Failure to control some varia-
ble—social class, education, age, and occu-
pation are common ones—has invalidated
many research studies.

Since laboratories are such convenient places
to control the conditions of observation, sci-
entists use them whenever possible. But much
that is important cannot be dragged into a
laboratory. Volcanoes and earthquakes can-

Spiritualists can conduct a wvery convincing
seance in their own stage setting.



not be staged in a test tube, nor can we study
the courtship process very realistically by
herding couples into a laboratory. Both phys-
ical and social scientists frequently must
observe phenomena in their natural set-
ting. Techniques may range from lowering a
bathysphere to the ocean floor to giving a
questionnaire to a group of army recruits.
[f we remember that the basic scientific pro-
cedure is the conducting of accurate obser-
vations, while laboratories, instruments,
and computers are merely tools of obser-
vation, this difference in technique will not
confuse us.

The scientific critic will trust a reported
observation only insofar as the conditions of
observation have been controlled. On this
basis scientists are skeptical of the claims of
spiritualism and mind reading. Spiritualists
can conduct a very convincing séance in their
own stage setting but are loath to attempt a
séance where the room, furnishings, and
lighting are controlled by the scientist. The
professional mind reader is very convincing
in a theater setting but is unwilling to attempt
a reading under scientifically controlled con-
ditions. Until spiritualists and mind readers
make demonstrations under conditions which
preclude the possibility of deception, scien-
tists should dismiss them as either entertain-
ers or frauds.

Is it not strange that most of those who
claim to foresee the future are performing in
shabby carnivals and nightclubs instead of
raking in millions in Wall Street? Why has no
professed mind reader ever won a world chess
or bridge championship? Although there are
occasional newspaper reports of some psychic
having "solved” a crime, is it not significant
that police departments and intelligence agen-
cies do not routinely employ psychic detec-
tives? Although many exposés of the tricks
of psychics, mentalists, fortune tellers, as-
trologers, and spiritualists have been pub-
lished [Barber and Meeker, 1974; Abell and
Singer, 1981], their popular following today

seems greater than at any time in recent
history.!

In these several respects, then, saentific
observation differs from looking at things.
We spend our lives locking at things, and
this activity brings us much information, many
impressions, and numerous conclusions. But
these conclusions are clouded by accident of
coincidence, by selective memory, and by
personal bias. Therefore, before accepting any
generalization as true, the critical observer
wants to know what it is based upon. Is a
conclusion based upon a systematically col-
lected body of scientific evidence, or is it an
offhand reaction to haphazard observation?

THE SCIENTIFIC METHOD
OF INVESTIGATION

The scientific method {some would prefer to
say scientific methods) includes a great deal.
The scientist must accumulate considerable
background information on the problem. Then
he or she formulates a hypothesis. This is a
carefully considered theoretical statement
which seeks to relate all the known facts to
one another in a logical manner. The hypoth-
esis is then tested by scientific research. For
example, the hypothesis that cancer is a virus
disease is based upon a great deal of obser-
vation; it relates known facts in a logical
manner, and is now being tested through
many research projects. Eventually a hypoth-
esis is confirmed, rejected, or revised, and in
this manner a science grows.

There are several steps in scientific re-
search. They are easy to list but not always
easy to follow:

TAn academic journal, The Skeptical Imguirer, founded by the
Committee for the Scentfic Investigation of Claims of the
Paranormal {Box 29, Kensington Station, Buffalo, NUY. 14215,
accepts articles which either attack or defend astrology, psychic
phenomena, and other exotic beliel systems. Since it accepts
only articles which meet acceptable scientific standards of evi-
dence and logic. most of it articles are cribical rather than
supportive.




Sociologists may observe social events as they are taking place.
(United Press International)

1 Define the problem. We need a problem
which is worth study and which can be
studied through the methods of science.

2 Review the literature. It would be a waste
of time to repeat the errors of other research
scholars. A survey of whatever research has
been done on this problem is in order.

3 Formulate the hypotheses. Develop one or
more formal propositions which can be tested.
4 Plan the research design, outlining just what
is to be studied, what data will be sought,
anu where and how they will be collected,
processed, and analyzed.

5 Collect the data in accordance with the
research design. Often it will be necessary to
change the design to meet some unforeseen
difficulty.

6 Analyze the data. Classify, tabulate, and
compare the data, making whatever tests and
computations are necessary to help find the
results,

7 Draw conclusions. Was the original hypoth-
esis confirmed or rejected? Or were the results
inconclusive? What has this research added
to our knowledge? What implications has it
for sociological theory? What new questions
and suggestions for further research have
arisen from this investigation?

8 Replicate the study. The seven steps above
complete a single research study, but research
findings are confirmed by replication. When
another scholar repeats the study, using a
different sample, the original findings may
or may not be confirmed. Only after several
confirmations, and no disconfirmations, can
a research conclusion be accepted as generally
true.

A Research Exercise

Let us see how a research study might be
designed and completed. First, we need a



AN EXAMPLE OF A

REPLICATION STUDY
Recent research by Phillips suggested that pub-
licized suicide stories triggered a rise in suicides,
some of which were disguised as motor vehicle
fatalities (MVF). The most striking finding of his
research was a 31% jump in California MVF on
\  the third day after publicized suicide stories. Yet,
- until they are replicated, we do not know whether
| these results are limited to: (1) California, (2) the
time period studied (1966-73), or (3) the method
of analysis used. In this research note we repli-

cate Phillips's California analysis with Detroit
metropolitan data for 1973-76. We use two

research problem. How about, “Does the
commuting student miss much by not being
on campus?”’

As stated, this question covers too many
topics. We need something more limited and
more specific. How about, "Do commuting
students suffer academically by not living on
or near campus?”’

The review of the literature, the second
step, may turn up very little, but the card
catalog and the relevant indexes should be
checked. For this question the Education [ndex,
Social Science Index, index to the Chronicle of
Higher Education, and possibly the New York
Times Index would be good prospects, also
Sociological Abstracts. Every possible heading
should be checked, such as higher education,
colleges and universities, college students—
housing, academic progress, and any others
that turn up as likely subheadings. This search
of the literature is extremely important.

The third step is to formulate one or more
hypotheses. One might be, “Commuting un-
dergraduate students receive lower grades
than undergraduate students living on cam-
pus” or “living off but within one mile of the
campus.” Other hypotheses might be that
commuting students “earn fewer credit hours

different statistical techniques to insure that Phil-
lips's findings are not an artifact of his method of
analysis. We find a 35%—40% increase in Detroit
MVF on the third day after the publicized suicide
story. Our replication suggests that Phiilips's
most striking result—the third-day peak in MYF—
is not limited to a particular geographic region,
time period, or technique of analysis.

This is 8 research abafract, a very condensed summary of &
regearch study which immadiately precades the full article in
many research joumals. This one preceded Kennath A. Bollen
and David P. Phillips, "“Suicidal Motor Vehicla Fatalites in
Datroit: A Replication,” Amencan Journal of Sociology, 87:404—
412, Septembar 1981, Copyright © by the University of
Chicago. Reprinted by parmission of tha Amencan Journa of
Sociatogy ard thia author,
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per year,” or “take part in fewer college
activities,” or "“have fewer friends among
other students.”

Planning the research design is the fourth
step. All terms and categories must be de-
signed. The variables to be controlled must
be decided. We must be sure that the two
groups we compare are similar in all impor-
tant respects except residence. We must select
sources of data, kinds of data sought, and
procedures for collecting and processing them.
If a research grant is to be sought, all this
information must be included in the grant
application.

The fifth step, the actual collecting and
processing of data according to the research
design, is often the most exciting part of the
project. In this instance the data on each
person would be made “computer sensibie”
(prepared for computer processing) and fed
through the computer, which is programmed
to make the desired computations and com-
parisons.

The sixth step is to analyze the data. What
contrasts between the two groups appear on
the printout? Often, during this stage, some
unexpected surprises will suggest additional
hypotheses, and the data will be fed through

o
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Personal interviews are one kind of sociclogical
data. (Teri Leigh Stratford/Fhoto Researchers, Inc.)

the computer again for additional computa-
tions.

The seventh step is the drawing of conclu-
sions. Were the hypotheses confirmed or
disconfirmed? What further study is sug-
gested by this research? What difference does
it all make? Finally, other scientists will un-
dertake replication studies.

This basic procedure is the same for all
scientific research. Techniques used will vary
accerding to the problem studied, but the
same basic method is central to all sciences.

Not all research involves this formal model
of hypothesis framing and testing. Some re-
search involves analysis of data already col-
lected, and some involves library research of
published sources. But anything involving
the careful, objective collecting of verifiable
evidence in the search for knowledge is sci-
entific research.

NORMATIVE METHODS
OF INVESTIGATION

The term normative means “‘conforming to or
supporting some norm or pattern.” The sci-
entific method of investigation consists of
stating a question, collecting evidence, and
drawing conclusions from the evidence, how-
ever surprising or unwelcome they may be.
The normative method, by contrast, states
the question in such a way that the conclusion
is implied, and then looks for evidence in
support of this conclusion. This is the method
of “investigation” which most people use
most of the time, and which even scientists
sometimes fall into. For example, the ques-
tion, “How does the traditional family thwart
emotional growth?"’ (or, conversely, “How
does the traditional family promote emotional
growth?"’) really states a conclusion and asks
for evidence to support it. Most popular
thinking and a good deal of scientific research
is normative, for it is a search for evidence to
support a conclusion already assumed. Much
Marxian scholarship is normative, for it begins
with the conclusion that class oppression is
the cause of most social ills. Much conserva-
tive scholarship is equally normative, for it
begins with the conclusion that most social
ills stem from the personal defects and failings

No crank wants, or will accept, an honest
criticism of anything. He has solved the "prob-
lem," whatever it is, and is looking for an
endorsement. . . . Whatever else cranks may
be up to, after one deals with several it
becomes clear that they are not really inter-
ested in doing science. They are not prepared
to accept the rough-and-tumble of scientific
criticism; any criticism is regarded as provo-
cation and a threaf.

(Jaremy Barnstein, “Scientific Cranks: How to Recognize

One and What to Do Uniil the Doctor Arrives,” American
Scholar, 47:13, Winter 1977-1878.)
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Studies of twins are one way of separating what is inherited from what is

learned. (Rita Freed/Nancy Palmer Photo Agency)

of the individuals involved, and the actual
“research” consists of an effort to identify
these failings. The findings of normative re-
search are not necessarily “wrong,” but they
are always incomplete, because the researcher
looks for only the kinds of evidence which

support the preconceived conclusion.

SOCIOLOGY AS A SCIENCE

A science may be defined in at least two ways:
(1) a science is a body of organized, verified

knowledge which has been secured through
scientific investigation; (2) a science is a method
of study whereby a body of organized, veri-
fied knowledge is discovered. These are, of
course, two ways of saying much the same
thing.

If the first definition is accepted, then so-
ciology is a science to the extent that it develops
a body of organized, verified knowledge which is
based on scientific investigation. To the extent
that sociology forsakes myth, folklore, and
wishful thinking and bases its conclusions on
scientific evidence, it is a science. If science
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is defined as a method of study, then soci-
ology is a science fo the extent that it uses
scientific methods of study. All natural phenom-
ena can be studied scientifically, if one is
willing to use scientific methods. Any kind
of behavior—whether of atoms, animals, or
adolescents—is a proper field for scientific
study.

During human history, few of our actions
have been based on verified knowledge, for
people through the ages have been guided
mainly by folklore, habit, and guesswork.
Until a few centuries ago, very few people
accepted the idea that we should find out
about the natural world by systematic obser-
vation of the natural world itself, rather than
by consulting oracles, ancestors, or intuition.
This new idea created the modern world. A
few decades ago we began acting on the
assumption that this same approach might
also give useful knowledge about human
social life. Just how far we have replaced
folklore with knowledge in this area will be
explored in the chapters which follow.

THE DEVELOPMENT
OF 50CIOLOGY

Sociology is the yvoungest of the recognized
social sciences. Auguste Comte in France
coined the word “sociclogy” in his Positive
Philosophy, published in 1838. He believed
that a science of sociology should be based
on systematic observation and classification,
not on authority and speculation. This was a
relatively new idea at that time. Herbert
spencer in England published his Principles
of Sociology in 1876. He applied the theory of
organic evolution to human society and de-
veloped a grand theory of “'social evolution™
which was widely accepted for several dec-
ades. Lester F. Ward, an American, published
his Dynamic Sociology in 1883, calling for social
progress through intelligent social action which
soctologists should guide. All these founders
of sociology were basically social philoso-

phers. They proclaimed that sociologists should
collect, organize, and classify factual data,
and derive sound social theories from these
facts, but very often their own method was
to think out a grand system of theory and
then seek facts to support it. 50 while they
called for scientific investigation, they did
relatively little of it themselves. Yet they took
the necessary first steps, for the idez of a
science of sociology had to precede the build-
ing of one. :

A Frenchman, Emile Durkheim, gave the
most notable early demonstration of scientific
methodology in sociology. In his Rules of
Sociological Method, published in 1895, he out-
lined the methodology which he pursued in
his study Suicide, published in 1897. Instead
of speculating upon the causes of suicide, he
first planned his research design, and then
collected a large mass of data on the charac-
teristics of people who commit suicide, and
then derived a theory of suicide from these
data.

Courses in sociology appeared in many
universities in the 1890s. The American Journal
of Sociology began publication in 1895, and the
American Sociological Society (now the Amer-
ican Sociological Association) was organized
in 1905. Whereas most of the early European
sociologists came from the fields of history,
political economy, or philosophy, many of
the early American sociologists had been
social workers, ministers, or ministers’ sons;
and nearly all were from rural backgrounds.
Urbanization and industrialization were cre-
ating grave social problems, and these early
sociologists were groping for “scientific” so-
lutions. They saw sociology as a scientific
guide to social progress. The early volumes
of the American Journal of Sociology contained
relatively few articles devoted to scientific
description or research but carried many ser-
mons filled with exhortation and advice. For
example, a fairly typical article in 1903, “The
Social Effects of the Eight Hour Day,” contains
no factual or experimental data but is entirely
devoted to a recital of all the social benefits




which the writer assures us will follow from
the shorter working day [McVay, 1903]. But
by the 1930s the several sociological journals
were well filled with research articles and
scientific descriptions. Sociology was becom-
ing a body of scientific knowledge, with its
theories based upon scientific observation
rather than upon armchair speculation or
impressionistic observation,

PERSPECTIVES IN SOCIOLOGY

In order to study anything, one must begin
by making some assumptions about the na-
ture of what is studied. For example, the
ancient Greeks believed that the universe was
run according to the whims of the gods. By
contrast, all scientists assume that the uni-
verse is orderly, and operates in certain reg-
ular ways which we may be able to discover.
Thus, Newton developed the laws of gravity
after observing that apples always fall down,
never up. A working set of assumptions is
called a “perspective,” an "approach,” or
sometimes a “paradigm.” What are some of
the perspectives used in sociology?

The Evolutionary Perspective

The evolutionary perspective is the earliest
theoretical perspective in sociology. Based on
the work of August Comte (1798-1857) and
Herbert Spencer (1820-1903), it seemed to
offer a satisfying explanation of how human
societies originate and grow. After a few
decades it fell from favor, and is now once
again becoming fashionable.

Sociologists using the evolutionary per-
spective look for patterns of change and
development appearing in different societies,
to see whether any general sequences can be
found. They might wonder, for example,
whether Chinese Communism will develop
in the same way as Russian Communism,
which gained power three decades earlier, or
whether industrialization will have the same

effects upon the family in developing coun-
tries that it seems to have had in Western
nations. While not the major perspective in
sociology, the evolutionary perspective is an
active one.

The Interactionist Perspective

The interactionist perspective suggests no
grand theories of society, since “society,”
“the state,” and “social institutions” are con-
ceptual abstractions, while only people and
their interaction can be studied directly.

Symbolic interactionists such as G. H. Mead
(1863-1931) and C. H. Cooley (1846-1929)
concentrate upon this interaction between
individuals and groups. They note that people
interact mainly through symbols, which in-
clude signs, gestures, and most importantly,
through written and spoken words. A word
has no inherent meaning. It is simply a noise,
but it becomes a word when people reach
agreement that this noise carries a special
meaning. Thus “yes,” "no,” “go,” “come,”
and thousands of other sounds became sym-
bols as a meaning is attached to each. Al-
though some meanings can be exchanged
without words, as all lovers know, most
meanings are exchanged through spoken or
written words.

People do not respond to the world directly;
they respond to meanings they impute to the
things and happenings around them: a traffic
light, a lineup at a ticket window, a police
officer's whistle and hand signal. An early
sociologist, W. . Thomas (1863-1947), coined
the phrase, definition of the sttuation, noting
that we can act sensibly only after we decide
what kind of situation it is [Thomas, 1937, p.
9]. If a man approaches with right hand
extended, we define this as a friendly greet-
ing; if he approaches with clenched fists, we
define the situation differently. The person
who misdefines situations and tries to run
when he should make love, or vice versa, is
a stock comic figure. But in real life, failure
to define behavior situations correctly and

Socivlogists
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make appropriate responses can have un-
happy consequences.

As Berger and Luckmann state in their
Social Construction of Reality [1966], society 1s
an objective reality, in that people, groups, and
institutions are real, regardless of our percep-
tions of them. But society is also a subjective
reality, in that for each person, the other
persons, groups, and institutions are what-
ever that person perceives them as being.
Whether most people are pretty nice or pretty
nasty, whether the police are protectors or
oppressors, whether corporations serve com-
mon interests or selfish interests—these are
perceptions which persons form from their
own experiences, and these perceptions be-

‘come “the way it is” for persons holding

them.

Modern interactionists such as Erving Goff-
man [1959] and Herbert Blumer [1962] em-
phasize that people do not respond to other
people directly; instead, they respond to
whatever they imagine other people to be. In
human behavior, “reality” is not something
that is just “out there” like the curbs and
sidewalks along the street; “reality” is con-
structed in peoples’ minds as they size one
another up and guess at the feelings and
impulses of one another. Whether a person
is a friend, an enemy, or a stranger is not a
characteristic of the person; that person is, to
me, whatever | perceive him as being, at least
until I change my perception. Whether he is
good or bad is measured by my perception
of him. Thus, I create reality about him in
my own mind, and then [ react to this reality
that I have constructed. This “social construc-
tion of reality’” proceeds continuously as peo-
ple define the feelings and intentions of oth-
ers. Thus the “"people” with whom we interact
are, to some extent, creatures of our own
imagination. Whenever two groups, such as
workers and management, arrive at sets of
firmly held opinions about each other, such
a “social construction of reality” has taken
place. In like manner, situations are defined
by us, and become part of the “reality” to

which we respond. Whether a new rule is a
protection or an oppression is measured by
our definition of it.

This does not mean that all reality is sub-
jective—that it exists only in the mind. There
are objective facts in the universe. The sun,
moon, and stars are real, and still would be
“out there” even if there were no humans to
see them. Human beings are real; they get
born and they die; they take actions which
have consequences. But a fact has no meaning
of itself. Meanings are given to facts and to
human actions by human beings. The sym-
bolic interactionist perspective concentrates
upon what meanings people find in other
people’s actions, how these meanings are
derived, and how others respond to them.
The interactionist perspective has brought a
great deal of insight into personality devel-
opment and human behavior. It has been less
helpful in the study of large groups and social
institutions.

The Functionalist Perspective

In this perspective a society is seen as an
organized network of cooperating groups op-
erating in a fairly orderly manner according
to a set of rules and values shared by most
members. Society is seen as a stable system
with a tendency toward equilibrium, that is,
a tendency to maintain a balanced, harmo-
nipusly operating system,

In the functionalist perspective, with Tal-
cott Parsons [1937], Kingsley Davis [1937],
and Robert Merton [1957] as the most prom-
inent spokesmen, each group or institution
fulfills certain functions and persists because
it is functional. Thus, the school educates
children, prepares workers, takes children off
their parents’ hands for part of the day, and
provides spectator sports events for the com-
munity, among other things.

Behavior patterns arise because they are
functionally useful. On the American frontier,
where there were few inns and fewer people
with money for them, a hospitality pattern



developed. The traveling family were wel-
come guests of the nearest settlers wherever
night fell upon them. The travelers brought
news and a break in monotony; the host
provided food and shelter. As the frontier
became settled, the hospitality pattern be-
came unnecessary and it declined. Thus pat-
terns arise to meet needs and pass when the
needs change.

Social change disrupts the stable equilib-
rium of the society, but before long a new
equilibrium is regained. For example, large
families were desired throughout most of
history. Death rates were high, and large
tamilies helped to ensure some survivors.
Especially in America, with a continent to fill,
and with never enough hands to do the work,
large families were functionally useful. They
provided workers, companionship, and old-
age security and were good for both the
individual and the society. Today, in a crowded
world with a lower death rate, large families
are no longer a blessing. In other words, large
families have become dysfunctional and
threaten the welfare of the society. 50 a new
equilibrium is approaching in which, instead
of high death rates and high birth rates, we
shall (hopefully) have low death rates and
low birth rates. Thus, a value or practice
which is functional at one time or place may
become dysfunctional—interfering with the
smooth operation of society—at another time
or place.

If a particular social change promotes a
harmonious equilibrium, it is seen as func-
tional; if it disrupts the equilibrium, it is
dysfunctional; if it has no effects, it is non-
functional. In a democracy political parties
are functional while bombings, assassina-
tions, and political terrorism are dysfunc-
tional, and changes in political vocabulary or
party insignia are nonfunctional.

Functionalists ask such questions as, "How
does this value, practice, or institution help
meet the needs of the society?” “How does
it fit in with the other practices and institu-
tions of the society?”’ "Would a proposed

change make it more or less useful to the
society?”

The Conflict Perspective

Although it stems from the work of many
scholars, the conflict perspective is most di-
rectly based upon the work of Karl Marx
(1818-1883), who saw class conflict and class
exploitation as the prime moving forces in
history. Largely ignored by sociologists for
many years, the conflict perspective has re-
cently been revived by C. Wright Mills [1956,
1959], Lewis Coser [1956], and others [Aron,
1957; Dahrendorf, 1959, 1964; Chambliss, 1973;
Collins, 1975]. Where functionalists see the
normal state of society as one of stable equi-
librium, conflict theorists see society as in a
continuous state of conflict between groups
and classes. Although Marx concentrated upon
conflict between classes for ownership of
productive wealth, modern conflict theorists
take a less narrow view. They see the struggle
for power and income as a continuous process
but one in which many categories of people
appear as opponents—classes, races, nation-
alities, and even the sexes,

Conflict theorists see a society as held
together through the power of dominant
groups or classes. They claim that the "shared
values’’ which functionalists see as the glue
holding society together do not really form a
true consensus; instead this is an artificial
consensus in which the dominant groups or
classes impose their values and rules upon
the rest of the people. According to conflict
theorists, functionalists fail to ask the ques-
tion, “functionally useful to whom?" Conflict
theorists accuse functionalists of a conserva-
tive bias, in that functionalists assume that
this “harmonious equilibrium”™ is beneficial
to everyone, whereas it benefits some and
penalizes others. Conflict theorists see the
harmonious equilibrium of society as an il-
lusion held by those who fail to see how the
dominant groups have silenced those whom
they exploit.
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TABLE 1-1

TWO MAJOR PERSPECTIVES IN SOCIOLOGY

Perceplion of: Functionalist theory Conflict theory

Society A stable systemn of cooperating groups. An unstable system of opposing groups

and classes.

Social class A status level of persons sharing similar A group of people sharing similar economic
incomes and life-styles. Develops from interests and power needs. Develops
ditferent roles persons and groups fill. from the success of some in exploiting

others.

Social inequality Inavitable in complex societies. Due largely Unnaecassary and unjust. Due largely o
to different contributions of differant power differances. Avoidable through so-
groups. cialist recrdering of society.

Social change Arises from changing functional needs of Imposed by one ciass upon another in its
society. own interest.

Social order An unconscious product of people’s efforts Produced and maintained by organized
1o organize their activities productively. coercion by the dominant classes.

Values Consensus on values unites the society. Conflicting interests divide society. lllusion

of value consensus maintained by domi-
nant classes.

Social institutions: Cultivate common vaiues and loyallies Cultivate values and loyalties which protect

churchas, schools, which unite society. the privileged.
mass media

Law and government
the society.

Erforce rules reflecting value consensus of

Enlorce rules imposed by dominant classes
to protect their privileges.

Conflict theorists ask such questions as,
“How have the present patterns emerged
from the contest between conflicting groups,
each seeking its own advantage? “"How do
the dominant groups and classes achieve and
maintain their position of privilege?” "How
do they manipulate the institutions of society
(schools, churches, mass media) to protect
their privileges?” “Who benefits and who
suffers from the present social arrange-
ments?” “How can society be made more just
and humane?”

Comparison of the Perspectives

Which is the best perspective? This question
cannot be answered, for none is “right” or
"wrong,” but each is a different way of
looking at society. Just as international rela-
tions can be viewed either as a state of war
interrupted by intervals of peace or as a state
of peace interrupted by intervals of war, so
society may be viewed either as a condition

of cooperation containing elements of conflict
or as a condition of conflict containing ele-
ments of cooperation. Thus each perspective
views society from a different vantage point,
asks different questions, and reaches different
conclusions. Evolutionists focus upon the
similarities in changing societies; interaction-
ists focus upon the actual social behavior of
persons and groups; functionalists focus more
heavily upon value consensus, order, and
stability; conflict theorists focus more heavily
upon inequality, tension, and change. For
example, in the study of class inequality,
evolutionists look at the historical develop-
ment of class inequalities in different societies;
interactionists study how classes are defined
and how people perceive and treat members
of their own class and of other classes; func-
tionalists note how class inequality operates
in all societies to distribute tasks and rewards
and to keep the system operating; conflict
theorists focus upon how class inequality is
imposed and maintained bv dominant classes



DISORDER AT
CEREBELLUM
UNIVERSITY

Last week a faculty-administration committee,
without any consultation with students, issued a
new set of grading procedures. After several
days of grumbling, an angry mass of students
gathered yeslerday on the commons, surged into
the administration building, ushered out the pres-
ident, deans, and other officers, told the secre-
tarial staff to take a holiday, and barricaded the
doors. The police were called and . . .

How to study this social event from—

| The evolutionary perspective:

What is the history of student-administration
confrontations?

What established patterns, if any, does this
tollow?

How is this event an outgrowth of earlier situa-
tions?

The interactionist perspective:

How do rules get made and changed?

Whao gets the authority to change the rules, and
how?

How do the “good guys™ and the “"bad guys” in
this confrontation get named?

How did tension build, and what roles were played
as the confrontation spint developed?

The functionalist perspective:

What are the reasons for this policy change?

What purposes might it serve for the university?
For the students?

What purposes does this confrontation serve for
the student activists?

What will be the efiects of this controntation?

The conflict perspective:

Why was student input not invited before this
policy change?

Whao benefits and who is penalized by this policy
change?

Why do faculty and administration want this
change, and why do students oppose it?

for their own advantage and at the expense
of the less privileged.

For most topics of study, there are some
aspects for which each of the perspectives
can be useful. For example, consider the
development of the modern university. The
evolutionary perspective might focus upon
the procession of scholarly needs and arrange-
ments, extending over several thousand years,
which eventually led to the development of
the modern university. The interactionist per-
spective would note the ways in which schol-
arly needs have been defined at different
times and the ways in which persons and
groups dealt with one another in creating the
university. The functionalist perspective would

concentrate upon what changes made uni-
versities seem to be necessary, what purposes
they fulfilled for the society, and what effects
universities have upon their students and
upon societies. The conflict perspective would
concentrate upon which groups and classes
benefit from the university and how access
to higher education operates to preserve the
position of the privileged groups. For some
problems, one perspective may be more use-
ful than another. The development of the
hospitality pattern, mentioned earlier, is neatly
described in terms of the functionalist per-
spective as a custom which arose to meet a
special need at a special time and place. The
conflict perspective is not very helpful in
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understanding the rise and decline of the
hospitality pattern, but the rise of labor unions
(to advance workers' interests against those
of management) is nicely analyzed within the
conflict perspective.

There are many other perspectives in so-
ciology—resource theory, systems theory, so-
cial learning theory, exchange theory, phe-
nomenology, ethnomethodology, and others—
but to inflict all of them upon introductory
sociology students might convince them that
they were in the wrong course! On some
topics, different perspectives are so sharply
opposed to each other that they cannot pos-
sibly be reconciled. On social class and social
inequality, for example, the functionalist and
conflict perspectives flatly contradict each other
about the sources of inequality and the pos-
sibilities of attaining social equality. Conflict
theorists emphatically deny much of what
functionalists say about inequality, and vice
versa (as shown in Chapter 14).

More often, however, the different per-
spectives are complementary, with one point-
ing out what another slights or ignores, The
different perspectives overlap, and all are
used by most sociologists but in different
mixtures. Thus, no functionalist denies the
reality of class exploitation, and no conflict
theorist argues that all the interests of rich
and poor are opposed (e.g., pure drinking
water and clean air are good for both). These
are differences in emphasis, and most soci-
ologists would refuse to be classified under
any of these labels. Many sociologists, how-
ever, have their favorite perspectives, upon
which they rely most heavily. But all per-
spectives are useful and necessary for a com-
plete understanding of society.

SOME STUDY SUGGESTIONS

A common complaint of sociology students
15, 'l read the book and | know the material,
but | can’t seem to figure out the tests.”
Naturally enough, students whao have studied

are puzzled and frustrated when their test
scores do not reflect what they feel they have
learned. Why does this happen?

The textbook material in an introductory
sociology course is not entirely unfamiliar
and reads quite easily, The student can read
through a chapter without finding anything
that seems hard to understand. At the end,
having found nothing very difficult, the stu-
dent lays the book aside, feeling this assign-
ment is finished.

Because the material is often familiar and
not difficult to read, a student may have the
illusion of having fully understood the as-
signment but have only a vague idea of the
meaning of the concepts presented. Each
paragraph has one or more main ideas, to-
gether with illustrative material intended to
explain and clarify them. For example, turn
back to the section on “Social Science and
Common Sense” at the beginning of this
chapter. This section contains only one major
idea: Common sense includes both folk wis-
dom and folk nonsensey and scientists try to
tell us which is which. All the rest is illustra-
tion and explanation.

The student should underline and remem-
ber the main ideas and concepts, not the
illustrative material. After reading a para-
graph, it is a useful habit to raise one’s eyes
and ask, “What must [ remember from that
paragraph?” If nothing very clear can be
recited, the paragraph needs to be studied
again. After reading a section, look at the
heading again and try another recitation for
the complete section. Again, if one cannot
give in one’s own words a decent summary
of the section, it has not really been “studied”
enough.

Many students have trouble with tables,
graphs, and figures. The secretin understand-
ing them is to read everything around the
edges before studying the body of the figure.
For example, look at Figure 13-1 on p. 319.
First, read the title, “Total Federal, State and
Local Government Spending as Percent of
GNP” (gross national product). Read the






